Enhancing Career-Oriented English Skills through Task-Based Writing and Speaking Activities: A Classroom-Based Reflection.
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Abstract.  Task-Based Language Teaching (TBLT), as a student-centred approach, provides structured opportunities for language acquisition and communicative competence. This study examines the implementation of TBLT with insights from the Genre-Based Approach in the English 2 course at Politeknik Negeri Banjarmasin. The aim was to engage students in authentic workplace communication tasks and develop career-oriented English skills. Using a reflective qualitative design through classroom-based self-study, the research involved 129 students from Information Systems, Digital Business, and Accounting Information Systems. Tasks included guided writing of curriculum vitae and cover letters, followed by job interview practice, designed around students’ needs analysis. Data were collected through observation over twelve sessions and analysed through reflective and thematic interpretation. Findings indicate that writing tasks helped students express ideas, practice coherence, and apply a formal tone, while serving as preparation for oral tasks. The sequencing from writing to speaking supported skill progression, though challenges emerged. Students struggled with shifting from formal writing to conversational interview styles, experienced speaking anxiety, and often relied on simple sentences with limited vocabulary. Despite these issues, TBLT effectively bridged classroom learning with workplace-oriented communication, showing how written preparation can strengthen oral performance.
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1	Introduction
In today’s era of technological and industrial development, English proficiency is essential for undergraduates, particularly Information Systems and Digital Business students, as it supports their career development. This is in line with Dos Santos (2022), who explained that undergraduate students’ career competitiveness should be supported by their ability to use English to communicate and compete with other candidates [1]. In the career perspective of English in the Information System and Digital Business majors, English is taught in relation to students’ professional fields. The students of polytechnics are prepared to be practical in teaching and learning, as they are trained for specific occupations; therefore, real-life learning experiences are needed [2]. 
English for Specific Purposes (ESP) creates essential teaching and learning conditions because it engages students in tasks relevant to their academic and professional needs. In the polytechnic context, ESP provides authentic materials and controlled environments that resemble workplace settings, helping students raise their awareness of career demands. By tailoring language instruction to specific disciplines such as Information Systems and Digital Business, ESP equips students with the technical and professional vocabulary, discourse patterns, and communicative practices necessary for both classroom learning and workplace application [3], [4], [5], [6].
Moreover, the students of polytechnic needs the authentic workplace practice to foster their perspective of their potential field of workplace. It is explained that physical and authentic learning environments that resemble workplace contexts is essential to enhance students motivation and give them simulation cases and English presentations provide opportunities for students to engage in their area of expertise and improve their language proficiency [7], [8]. 
To address those needs, task-based language teaching (TBLT) arguably has the strength to enhance the students exposure of the English language based on the real-world tasks and meaning oriented language teaching [9]. TBLT method has direct and specific instruction as it is discussed in Johnson (2024) that TBLT facilitates the students’ focus attention on language, foster students’ language acquisition, communicative competence and recognized in literature both theoretically and practically [10] [11]. Furthermore, TBLT’s instruction provides vocational college students clear goal of studying as it focuses on setting clear tasks; to foster students understanding of the purpose and reflects their ideas [12]. The implementation of TBLT can incorporate more than one language skills, in the study by Dupont and Held (2020) highlight the integration of writing and speaking skills in the students-centered classroom to incorporates communicative language teaching and task-based cooperated learning with the real-world mirrored classroom activities to prepare students to pursue their career [13]. Task-based language teaching is a student-centered teaching strategy that offers many opportunities for the meaning-focused, communication-oriented negotiation of context [5]. 
Moreover, TBLT is a communicative approach to language teaching that emphasizes task design as a central component in the development of instructional units. The core idea of this methodology lies in its potential to provide opportunities for language learning and skills development through collaborative, hands-on activities. A task must be communicative, prioritizing the meaning of what is conveyed rather than the linguistic forms used. Both the language employed in a task and the task’s purpose should be authentic, reflecting real needs in specific contexts. Regarding task effectiveness, students are expected to achieve goals through task engagement, which encourages purposeful language use. Ultimately, language acquisition through communicative tasks constitutes the primary objective of the TBLT approach [6].
Task-based language teaching is a teaching approach that believe that students' learning outcomes are better when they focus on tasks rather than the language. TBLT instruction focuses on setting clear tasks, which provides a foundation for large vocational college students to set clear goals in learning English skills [12]. TBLT explained to have the resemblance of the context of language application and it makes the knowledge transfer works effectively, as it has the real-world relevance and require students to deeply examine a problem, TBLT creates the expectations of how to use new knowledge, connecting it with previous experience, and by using real examples of language [14].
Tozcu et al. (2025) explained that TBLT is an approach in which interaction and negotiation are central. TBLT is described as a goal-oriented activity designed to achieve a specific outcome, requiring students to comprehend, manipulate, produce, or interact in the target language while focusing primarily on meaning rather than form [15]. Through such interaction, students develop their ability to communicate in the target language. A task in this context is defined as an activity that emphasizes meaning and communication, mirrors real-world practices, and results in a final product that can be evaluated. Thus, meaning and communication are essential, serving as the main vehicles for language learning. TBLT builds on these principles, positioning itself as a student-centered approach that reflects authentic language use, encourages student autonomy, and promotes communicative competence.
To complement TBLT, the Genre-based approach (GBA) is implemented in this study. GBA is a language teaching approach that focuses on developing classroom learning activities, supporting language use in a specific situation, and social function. Therefore, learning instruction for writing through GBA would help students understand the form of writing and the process of thinking, planning, and managing. It has been found that the GBA helps students by efficiently guiding them through the writing process from initial or dependent to autonomous steps. Additionally, it encourages students and makes it easier for them to ultimately study on their own. A genre perspective is unique because it considers conversations and related aspects of language use that could be neglected when focusing only on structures, functions, or processes. As a result, it may address the demands for ESL students to produce texts for readers as well as motivate lecturers to think about how texts function as a form of communication [16].
GBA is a pedagogical framework that supports students in developing genre awareness and mastery through a structured cycle of learning activities. As described by Pengesti Wibowo et al. (2024), the cycle consists of four main stages: Building Knowledge of the Field (BKoF), where students explore the context and content of the genre; Modeling of the Text (MoT), where lecturers present and analyse examples of the genre; Joint Construction of the Text (JCoT), where lecturers and students collaborate in producing a text; and Independent Construction of the Text (ICoT), where students independently create texts [17]. This systematic scaffolding enables students to internalize both the linguistic and discourse features of genres. Beyond improving writing performance, GBA has also been shown to foster creativity and critical thinking, though its successful implementation may be constrained by factors such as lecturer preparedness and classroom conditions.
This paper reflects on the implementation of Task-Based Language Teaching (TBLT) in English classes at the State Polytechnic of Banjarmasin, focusing on the Information System and Digital Business major. The tasks included opinion writing, reports, summaries, CVs, cover letters, and job interviews, all aimed at developing career-oriented English skills. The reflective qualitative research design is used to explore how did task-based activities support the development of students’ career-oriented English skills. This study will expose the use of course combined TBLT and GBA, allowing students to engage with authentic writing tasks served as preparation for the final speaking task—job interviews—helping students see how written work supports oral performance while becoming aware of workplace genres. 

2	Method
	This study employed reflective qualitative design through classroom-based self-study in order to capture the classroom practices and experiences in the English 2 classes of System Information Diploma and Bachelor of Digital Business of the State Polytechnic of Banjarmasin in Indonesia. The study took place for four classes with 129 students. The students were vary in the context of English competency level.
The need analysis were conducted to capture the students English background. The researcher used the TBLT strategy with GBA employed to design the teaching and learning activities in the ESP classrooms. The students works were analysed and studied using a reflective qualitative study using classroom-based self-study (lecturer reflection) to gain the information of the challenges and the students revelation of those challenges. The tasks consisted of guided writing (CV and cover letter) and job interview practice, with detailed instructions provided to students. The context of students’ job application was based on the students’ major.
The data collected on this study consists of written outputs in the form of students curriculum vitae and cover letter, hence the oral outputs in the form of interview in order to gain insights from the students tasks. The students curriculum vitae and cover letter were set to be based on their major and the possible strength points that can enhance their major related job. The data were obtained through several phases started from opinion writing, summary, report, curriculum vitae, cover letter and interview. The data were analysed descriptively to see the students writing patterns, strengths, common issues that they encountered.
	
3	 Findings and Discussion
3.1 Written tasks
	The initial tasks that given to the students is the series of written tasks. The first task given to the students is practiced opinion writing. Opinion writing intended to help students express their thoughts about certain topics in written form. They were able to use adjective such as kind, smart, lazy, and good. Nevertheless, most students relied on simple sentences and had difficulty constructing compound or complex ones. Errors in subject–verb agreement also appeared frequently in their writing.
Similarly, in report writing, students faced the same challenges. They have to choose a topic that is related to their major and find several articles about it. Then they write their own report based on their exploration on that topic. Their limited vocabulary made it challenging for them to understand several text and arrange sentences effectively. Texts in English for Specific Purposes posed additional challenges, as some students were still at a beginner level of English. Despite these difficulties, the presence of detailed task instructions helped them organize information and successfully produce their reports. 
In the summary writing they are practicing to re-write in coherence, organization, and a formal tone before moving on to job-related tasks in order to make they familiar with the work related topics. Here summary writing support the students’ development of comprehension and independent learning since they were using their own logic to understand the text and arrange them in their own word with the help of original text. Some of the students find it challenging to paraphrase the words since they have limited vocabularies.
Analysis of the students’ CVs and cover letters revealed a mixture of strengths and weaknesses in their written communication. On the positive side, most students were able to follow the conventional format of a CV, including sections such as personal information, education, and work experience. For instance there are several students whom still include their elementary and junior school details despite the things that they already learned before in the theory and discussion sessions. This indicates that some of them had a basic awareness of structural conventions and were able to apply them effectively some were not. Similarly, the vocabulary used in many submissions was functional, with frequent use of descriptors such as responsible, hard-working, detail oriented and highly motivated to highlight employability traits. However, several weaknesses were also evident. The noticeable issue was the frequent occurrence of grammatical errors, including tense inconsistencies and subject–verb agreement mistakes. Word choice tended to be overly general, as seen in excerpts such as “good in computer”, “skills : communication skills” or using bullets points to mention the skills instead of the more specific “proficient in Microsoft Excel.” In addition, many students struggled to articulate concrete achievements in their CVs, often using vague descriptions such as “helped in office tasks”, “brand strategy”, or “content creator” without detailing the scope of responsibilities. Cover letters, while generally presentable in format, often repeated content from the CV rather than providing a persuasive narrative tailored to a specific job. These findings suggest that while students have begun to grasp the surface features of professional documents, they require further support in developing precision, grammatical accuracy, and rhetorical persuasiveness.
Overall, two major challenges that can be highlighted based on the series of written tasks. The first challenges is that the students’ difficulties to use formal vocabularies and student drafts revealed that many learners tended to use casual or spoken expressions in their cover letters (e.g., “I wanna work in your company”). This suggested limited awareness of the formal register required in professional writing. 
From a reflective standpoint, classroom observation indicated that writing enhance their critical thinking skills. The last is the lecturer’s evolving instructional strategy through observation and reflective journaling, the lecturer noted an initial tendency to over-correct students’ drafts. Over time, the lecturer shifted towards guiding questions (e.g., “How could you make this sound more professional?”), which increased student ownership of revisions. Moreover, the specific guiding worksheet is more helpful than general instruction (e.g, “Please write your curriculum vitae based on the job vacancy!”).

3.2 Oral tasks
	Students performed their speaking skills through job interview session one on one with the lecturer doing roleplay as the interviewer and the interviewee. Before the students practice the interview, they equipped with the basic theory for the job interview that related to how they should behave, choice of words and manners how to present themselves in front of the interviewer. The students also study several videos of job interview to enrich them the visual of the theory they have learned.
	In the interview stage the students were scored based on their fluency, gesture, politeness strategies, and question handling. The students are equipped with the pre-set questions, considering their English level are a1- a2 and some are b1. They prepared with the politeness strategy materials, the question handling transition and practices.
	From a constructive perspective, some of the students were able to answer the interview question well, they spoke with the great flow and intonation. Over and beyond that, some students with average level of English were able to prepare and present themselves better. However, the rest of the students gave fair to poor performance as they were memorized and hadn’t practice enough. Therefore, they tend to spontaneously displayed inappropriate non-verbal behaviour, such as avoiding eye contact, fidgeting, or looking distracted rolling.
	All things considered, the students who prepared well can present themselves better in the interview in the sense of gesture and answering flow.
	
3.3 Integration of skills
	This study explores the use of writing practices—opinion writing, reports, summaries, CVs, and cover letters—to develop students’ self-expression and prepare them for the speaking task, a job interview role-play. Constructing professional documents enabled students to identify their strengths, organize ideas, and practice formal self-introductions before transitioning to oral performance. The writing phase allowed students to become familiar with professional vocabulary, clarify their self-presentation strategies, and build confidence before facing the more spontaneous demands of speaking. In this way, each writing activity scaffolded the next, ultimately culminating in the interview simulation where students needed to transfer written preparation into spoken interaction.
	There are several challenges that were faced by the students; 1) their nervousness to speak in English since English is a foreign language for them, 2) their lack of preparation, and 3) their unfamiliarity to the formal words. These challenges were evident during roleplay, as nervousness led some students to forget prepared information and replace it with informal vocabulary. Interestingly, despite the nervousness some of them were able to prepare themselves well in order present the best in the roleplay it can be seen as they had the great flow and used appropriate vocabularies for the roleplay setting.
	These findings indicate that the scaffolded writing tasks is crucial when teaching professional writing. Consistent with the principles of the GBA, students required clear models of formal expressions and organizational structure to produce effective CVs and cover letters. Moreover, the task in TBLT, help the students to learn English by real-life tasks (writing CV and cover letters) not specific part of speech which highlights the importance of meaningful interaction in fostering language awareness. By combining GBA with task-oriented activities, learners not only recognized textual conventions but also engaged in authentic communication. 
The finding also revealed that TBLT and GBA based tasks enhanced student engagement, motivation, and collaboration as they are more familiar with the genre and exciting context that related to professional needs. Observations revealed that students actively participated in hands-on activities, demonstrating increased focus and enthusiasm when working to solve problems or complete tasks. Lecturers effectively facilitated the learning process by providing series of tasks and feedback during the teaching and learning activities. Lecturers noted that students were more engaged and showed a deeper understanding of the material when applying concepts to real-world situations. Students also expressed a positive response to the professional learning context, stating that the interactive activities helped them better understand the subjects and stay motivated. Several students highlighted that working in the professional context allowed them to experience real life application of English. 

Discussion
The study highlights the integration of writing and speaking aligns with Task-Based Language Teaching (TBLT), which emphasizes authentic, communicative tasks. Söğüt et al. (2024) explained that using authentic materials, creates opportunities for students to produce written outputs (summaries, reflections) and then apply them in oral tasks (discussions, presentations, peer feedback) [18]. The use of TBLT and GBA help the English teaching and learning process in ESP, as ESP is a branch of language education that focuses on the teaching and learning of English in relation to specialized registers, such as those used in business, medicine, law, or academic disciplines. ESP aims to develop students’ ability to communicate effectively within professional and disciplinary contexts by addressing not only the relevant vocabulary but also the discourse patterns, grammatical features, and communicative practices characteristic. As Basturkmen (2025) highlights, ESP research now extends beyond identifying students’ needs or describing genres; it increasingly investigates how students acquire these specialized registers, the conditions that facilitate their learning, and the ways in which language knowledge can transfer across tasks and real-world contexts [19]. This supports TBLT’s goal of fostering real-world communication and collaborative problem-solving. Dupont and Held (2020) also highlighted the value of sequencing tasks so that writing informs speaking [13], while Bulow (2020) found that pre-task writing rehearsal reduced cognitive load and enhanced oral performance more effectively than pre-task speaking rehearsal [20]. These findings confirm that using writing as a preparatory stage strengthens students’ ability to articulate ideas during speaking tasks. Written output gives students time to plan and revise their ideas unlike speaking, which requires immediate responses.
Alongside TBLT, GBA gave valuable supports for the students’ ability to produce contextually appropriate texts. Rusmawaty et al (2023) reported that genre-based pedagogy improved students’ use of linguistic features, organization, and awareness of audience expectations [21], while Nguyen (2022) found that explicit focus on genres supported students’ reviewing and revision skills [22]. These insights are highly relevant for professional writing tasks such as CVs and cover letters, which require students to match communicative purposes with appropriate structures and styles. By raising genre awareness, students not only improved their writing but also better prepared to adapt this knowledge when shifting to spoken genres, such as interview dialogue or self-introduction.
Overall, the progression from writing to speaking tasks proved to exposed the students to career-oriented English vocabularies and skills. The sequencing task allowed them to prepare their mind, enhance their vocabulary, and familiarize the professional context when they practice written articulation before oral delivery, but challenges remained to be practiced. Some students struggled to adjust from the structured, formal tone of writing to the conversational style expected in interviews, while others experienced anxiety in live speaking situations as language need to be exposed more to the students, to help them getting familiarized to the target language [23]. To address this gap, future courses could include bridging activities such as structured peer review with roleplay, early video-recorded mock interviews, or short write–speak cycles (e.g., presenting a CV pitch aloud). These adjustments would help students more smoothly transfer skills from writing to speaking and foster greater confidence in professional communication.

4	Conclusion and Recommendation
This classroom-based reflection has shown that integrating a sequence of task-based writing and speaking activities—ranging from opinion writing, reports, and summaries to CVs, cover letters, and a culminating job interview role-play— exposes students’ career-oriented English vocabularies and skills. The TBLT and GBA tasks design allowed students to build genre awareness, strengthen their professional vocabulary, and develop confidence in articulating their personal and academic experiences. The progression from writing to speaking showed that writing can scaffold oral performance, ultimately preparing students for authentic career communication contexts such as job interviews.	
The findings carry important implications for English for Specific Purposes (ESP) teaching. They suggest that ESP classrooms benefit from integrating genre-based writing tasks with task-based speaking activities, as this combination addresses both the linguistic and pragmatic needs of students entering professional domains. Moreover, by situating language use within realistic career scenarios, such as interviews or report presentations, students can better connect classroom practice to workplace demands, thereby increasing motivation and relevance.
For lecturers with similar goals, several recommendations can be made. First, designing task sequences that move gradually from written to spoken genres can provide a strong scaffold for students, particularly those who struggle with spontaneous communication. Second, incorporating peer review and reflective activities can help students refine their writing while preparing them to communicate ideas orally. Finally, the use of video-recorded practice tasks—especially for interviews and presentations—can offer students opportunities to self-assess and improve their performance in semi-authentic contexts. These strategies not only enhance language proficiency but also equip students with the communicative skills necessary for their future careers.
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